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Self esteem and persistence are the summary of ideas, feelings, and
perceptions that one has of himself/herself. It is the individuals satisfaction
with himself/herself. Persistence is the act or behavior of pursuing a goal or
activity regardless of obstacles. It can be defined as stubbornness or resilience
to a certain situation. This study examined whether there was a relationship
between the two variables of self-esteem and persistence as they relate to the
African-American adolescent population. An exploratory research design was
used in the study.
Thirty African-American adolescents ranging from ages thirteen to
nineteen, divided evenly by gender, and all members of a local Baptist church
participated. The participants completed self administered questionnaires to
assess various levels of self-esteem and persistence levels.
The results of the study indicated that there was no statistically
significant relationship between self-esteem and persistence of the sample
population. However, though the findings were not significantly different, it was
found that the female participants in the study did tend to exhibit slightly
higher levels of self-esteem and persistence than did the male participants.
The results of the study indicated that there was no statistically
significant relationship between self-esteem and persistence of the sample
population. However, though the findings were not significantly different, it was
found that the female participants in the study did tend to exhibit slightly
higher levels of self-esteem and persistence than did the male participants.
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The results of the study indicated that there was no statistically
significant relationship between self-esteem and persistence of the sample
population. However, though the findings were not significantly different, it was
found that the female participants in the study did tend to exhibit slightly
higher levels of self-esteem and persistence than did the male participants.
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CHAPTER ONE
INTRODUCTION
While working with a group ofAfrican-American Adolescents in a local
agency, this intern was able to grasp a consistent realization of their deep
sense of incompleteness, their exquisite sensitivity to anxiety and emotional
discomfort, and their compelling need to defend against feelings of inadequacy
and damage.
The field of social work has done minimal research on self-esteem and
persistence as it relates to the adolescent. This is probably due to the fact
that there are so many factors in the life of an adolescent that could impact
self-esteem (e.g. societal, environmental, economical, generational, etc), until
the validity and the reliability of any such study could be questioned. One
might contend that self-esteem comes from experiences in life, while others
may say it is derived out of the way the adolescent views him or herself. The
same type of contentions may be made for persistence. However, though the
research on the topic is minimal, the interest has continued to grow.
This chapter will introduce the reader to the Exploratory Descriptive
Study of the Relationship Between Self-Esteem and Persistence Among
African-American Adolescents. The chapter contains a statement of the
problem, followed by a description of the purpose, and the significance of the
study. After pondering the issues of self-esteem and persistence and seeking
professional confirmation ofthe soundness around self-esteem issues as they
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relationship that is dynamically interactive and reciprocal. They contended
influence and perhaps are influenced by the variable persistence on behavior,
the emerging special interest in self-esteem and persistence issues with
respect to African-American adolescents, reflects a personal and professional
concern as a social work intern in a family agency serving African-American
adolescents. In keeping with this interest, it seemed appropriate to address a
major gap in empirical social work research on this topic.
Indeed, social workers who make use of the opportunity for the
conceptual refraining of problematic behavior within the context of self-esteem
and persistence would find this to be a fruitful endeavor. There is the
supposition proposing that those African- American adolescents who feel
better about themselves will cope more effectively, but this has not been
found to be true. Problems that arise in the lives of African-American
adolescent may be linked to forces and relationships between self-esteem and
persistence. This study does not dispute the fact that many factors (e.g.
environmental, economic, physiological, and psychological) can be critical. It is
certain that family variables assume a position of salience in the area of
self-esteem and persistence.
Clearly, any increase in social work knowledge, skills, or techniques will
enable social workers to intervene and affect beneficial change in this crucial
area of the dysfunctional behavior or facilitating growth, self-esteem, and
persistence which hold unusual value for professional social work treatment
and intervention. Hopefully, the informed social worker will employ the
knowledge of such studies to implement changes in the way services are
delivered to the client.
The self-esteem literature of African-American youth has been widely
studied; however, the field of social work has done minimal research on self-
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esteem and persistence as it relates to the adolescent. There has been no
satisfactory introduction to social work literature on self-esteem and
persistence on African-American adolescents.
Like all persons, African-American youth strive for adequacy.1 They
turn away from disconfirming areas completely. For the most part, this shift
occurs in relation to school. African-American youth lag academically; and
African-American males are not treated well in school. But African-American
youth have proven to maintain high self-regard even when faced with school
failure.2 During these critical moments of adolescence, they frequently turn to
peers for information. The more academic and social failure accumulated in the
school setting, the more absorbed, competent, and persistent they become in
the peer setting.
Statement of Problem
The problem is the identification ofthe relationship between self-esteem
and persistence among African-American adolescent. The effects of this force,
the self-concept as a regulator of behavior, motivator, and academic
achievement have provided the source of a great deal of theorizing, study and
empirical research.3
1- R. W. White, "Competence as an Aspect of Personal Growth." In
Readings in Primary Prevention ofPsychopathology: Basic Concepts, ed J. M.
Joffe, G. W. Alhee, and L. D. Kelly (Hanover, NH: University Press ofNew
England, 1984).
2- Don Hamachek, "Self-Concept and School Achievement: Interaction
Dynamics and a Tool for Assessing the Self-Concept Component," In Journal
ofCounseling & Development, (1995).
3- Anne Skone Johnson, "An analysis of self-esteem and academic
achievement of tri-racial isolate, Negro and Caucasian Elementary and Middle
School Boys and Girls," (Ph.D. diss., University ofMaryland, 1973).
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In the turbulent, yet defining era of adolescence, there are several
situations that could come into play, questioning one's self-esteem. It is in
these years that the adolescent is experiencing several changes such as,
coping with change, and seeking his/her own identity. These are some of the
changes that this population endure as they prepare for the transition from
child to adulthood. In the City of Atlanta, seemingly this phenomenon plays
itself out unfortunately by several of our youths having to find themselves
while incarcerated, awaiting trial, or selling drugs. It is quite possible that the
self-esteem and persistence of the adolescent is extremely important in
determining the choices that the child makes when confronted with options.
Today's adolescents deal with much more than their parents did in their
childhood. Therefore, adults cannot rely on their life lessons to guide todays
youth, they must find the core of the problem. They may begin to answer this
plaguing situation by examining the self-esteem and persistence of the "new
youth." Ifone impacts the other, then it is important that it is addressed in an
effort to correct or prevent it.
Significance/Purpose ofThe Study
The purpose of this study is to provide empirical information on the
relationship between self-esteem and persistence among African-American
adolescents that might lead to more effective service delivery to this at-risk
population by the social work profession. The significance of this study is the
fact that it could provide empirical data into addressing the phenomenon that
is addressing the youth of today. This study, by seeking to find a relationship,





Though self-esteem has long been the object of several debates and
discussions, studies that examine it have been underrated. In Theories of
Adolescencex one study completed by Marcia and Friedman concluded that self-
esteem and identity are related to "identity-achievement" and identity
diffusion.1 The findings of another study, compiled by Breur 2, supported the
findings of Marcia which concluded that those subjects exhibiting identity
achievement obtained substantially higher self-esteem scores than those
subjects who were seemingly identity - diffused.
Another study completed by Bachman & O'Malley3 researched and
investigated the relationship between self-esteem and academic achievement
in adolescents. The findings of this study showed a moderate but consistent
positive relationship between self-esteem and academic achievement; a
K J. E. Marcia and M. L. Friedman, "Development and Validation of ego
identity status." In Theories ofAdolescencex fifth ed, Rolfe E. Muus (New York:
Random House, 1988), 77.
2. H. Breuer, "Ego identity status in late adolescent college males, as
inferred by a grouped-administered incomplete sentence blank and related to
inferred stance toward authority." In Theories ofAdolescence,, fifth ed, Rolfe E.
Muus (New York: Random House, 1988), 77.
3- P.M. O'Malley & J.G. Bachman "Self-Esteem and Education:_Sex and
Cohort comparisons among high school students." In Journal ofPersonality
and Social Psychology. (1979).
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can be sure that students with a positive self-concept will tend to reflect
behaviors that are usually more upbeat than self-disparaging. A study of self-
esteem completed by Shiffler, Lynch-Sauer & Wadelman4 found that students
with high self-esteem were generally more task-persistent than those with
lower self-esteem; in addition, they tend to be especially persistent on difficult
tasks. They contend this may possibly be attributed to students having higher
self-esteem and greater confidence in their ability to eventually accomplish
long or difficult tasks and thus are willing to invest whatever time and effort is
needed to successfully complete them. Moreover, Shrauger & Sorman, found
that lower self-esteem students may feel less confident about their abilities
and therefore are less willing and less motivated to be task-persistent,
especially when they feel as though their chances of being successful are an
unlikely possibility.5
Numerous reviews of self-concept/self-esteem research conducted
within the past 25 years also suggest that there is definitely a moderately
strong concurrent relationship between students' academic achievement and
their self-concept of ability. As the notion of the importance of self-esteem
/self-concept grows, the body of literature that focuses on it would contend that
not only is academic self-concept understandably distinguishable from general
self - concept but that academic self-concept is more highly correlated with
academic achievement than with general self-concept.
With all of the views on self-concept/self-esteem, there is a
4- N. Shiffler, J. Lynch-Sauer, & L. Wadelman. "Relationships between
self-concept and behavior in two inform all elementary school classes," In
Journal ofEducational Psychology, 69, 349-359, (1977)
5. J.S. Shrauger, & P.B. Sorman, "Self-Evaluation, initial success and
failure, and improvement as determinants of persistence," In Journal of
Consulting and Clinical Psychology, 45,785-795,(1977)
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commonality with the view, of the original study completed in 1940 by Clark
and Clark that suggests that Black youth, specifically, have negative self-
concepts and very low self-esteem. It is also contended that one has an effect
on the other whether directly or indirectly.6
According to Jean Grambs, renowned psychologist and author there are
unresolved differences of opinion among psychologists as to the sources of
behavior. Whatever it is that impels an individual to act, or not to act a
significant role is played in this determination by what the person thinks about
himself.7
Grambs takes note to the fact that education is a key factor in
developing the self-esteem of Blacks. She states that due to life experiences of
the Black child, which were probably not conducive to forming positive self
esteem, getting an education becomes a necessity for their success. The Black
children need to see people of color who have succeeded in an effort to stabilize
his own self-esteem. Education is a vital means of exposure to these people of
color, who can become factors of self-esteem. The stigmatism and stereotype
are then lifted which Grambs' cited has caused blacks to have to continually
fight to detach themselves from what labeled them as "unworthy." She dates
this historically back to the slave revolt.
Some other research according to Grambs disregard race as an
important aspect of self-concept; however, other factors such as sex, religious
affiliation, and social class are discussed and considered. Grambs, however, is
still unconvinced that race does not play an integral part in the development of
6. K. Clark, and M. Clark, Racial Identification and Preference in Negro
Children,. (Holt, Rinehart & Winston, 1947).
7. J.D. Grambs "The self-concept ofNegro youth," In Negro Self-Concept:
Implications for schools and citizenship, ed. W. Kvaraceus, (New York:
McGraw-Hill, 1965),ll-34.
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the self-concept/self-esteem of the Black child.8
The author further qualifies her statement as it relates to the impact or
effect that race has on self-esteem by relating it to the treatment that a fair
skinned black receives from his family and community. The treatment
received tends to be more encouraging and accepting. Professor Grambs
simply states, "To be most loved as a Negro child, one has to appear least
Negro." She further proves her theory by citing a case by Kardiner and
Ovesey; they describe a situation that includes a woman's disbeliefthat a child
is hers due to its dark skin because her skin is fair. As a result, this woman
would not take her child into the public.9
In the area of social science, high self-esteem is becoming a very
important tool in understanding the learning modes of adolescents and how it
correlates with those adolescents that seem (according to study) to lack
positive self esteem. How would one measure self esteem? Developed
specifically for adolescents, the Rosenberg Self-Esteem Scale measures global
self-esteem.10
However, before actually describing the test itself, one must know what
self-esteem is and how it operates. Some have for years deemed the terms
self-esteem and self-concept to mean the same thing. However, though they
are similar and are interrelated, each term holds its own definition. There are
three dimensions to what we call a "whole" self. The first of the three is Self
Concept. Self-Concept is how we describe, and what we think of ourselves.
8-Ibid
9. A. Kardiner and L. Ovesey. The Marks of Oppressions, (New York:
Norton, 1951).
10- M. Rosenberg. Society and Adolescent Self-Images^ {Princeton:
Princeton University Press, 1965).
9
Rosenberg defines self-concept as a unit ofparts organized in hierarchal
and complex ways. The global self-concept seems to predominate during
childhood and adolescence, but it seems to grow weaker in adulthood as
different facets become better defined, more distinct, and more salient. The
self emerges as an entity that defines persons and distinctions from others. As
persons assume more status in society, the sources of self-esteem become
more varied, and the self concept becomes more differentiated.11 The second
aspect ofthe self is Self-Control. Self-Control is the behavioral part ofthe self.
It includes the ability to control impulses and to tolerate frustration. It also
means doing the things we should, such as sharing or helping others. The third
and final dimension of the self is Self-Esteem. Self-Esteem is your summary of
yourself. It is a judgment of value or worth that you attach to yourself. It is
also "a personal judgment of worthiness."12 However, these three terms are
very much interchangeable and are rather interdependent on each other. How
you act affects what you think of yourself which in turn affects how you feel
about yourself. It is also true that the way you feel about yourself affects your
willingness to act in certain ways.13
The studies completed on self-esteem all seem to place self-esteem as
an important factor in adolescent growth. Alfie Kohn in his works, The Risks of
Rewards,, discusses previous studies on self-esteem and how people, especially
educators, tend to speak passionately about self-esteem. In an academic
environment, he cites self-esteem as favorably important in
^Richard L Dukes and Ruben Martinez. "The impact of either gender
on self esteem among adolescence." In Adolescence, v29 nll3,105-115.
12- JeffDalton. Self-Esteem in School Aged Children. Produced/directed.
20 min. Meridian Education Corporation, 1990. Videocassette.
"•Ibid
10
presuming that a person would do well. He discusses why the emphasis on
self-esteem to many is so troubling. Kohn expresses that we are taught to
believe that individualism and self-actualization are what matter and that in
order to love anyone else, we must first love ourselves. He seems to have an
interesting love - hate relationship with the inclination of self-esteem. In fact,
he cautions us to reexamine it to further define it in an effort to make it better
for our growth.14
Furthermore, the work, The Six Pillars of Self-Esteem^ by Nathaniel
Branden examines and compares a series of studies completed on self-esteem.
He concluded self-esteem as the most importantjudgment that we will pass in
our life time due to it being passed on ourselves.15 While acknowledging the
critics of self-esteem and its notion of being too soft-headed, delusional, and
destructive, Branden cites how important and revealing his reviews found self
esteem by giving us an example ofmath tests issued to thirteen year olds in six
countries. The Korean scored the highest with Americans scoring the lowest.
However, when asked if they felt they were good at math, the Americans were
number one. Branden uses this to illustrate how important self-esteem is. He
does however guard against the notion of "feel good" self-esteem in which most
new-age advocates teach that in order to build your self-esteem, you simply
need to repeat statements such as "I love myself or "I am valuable." 16
Branden says that self-esteem is composed of two parallel elements.
The first ofthe two being objective and the second being subjective. In the first
concept "self-efficiency," he identifies it as the confidence in "functioning of
14- Alfie Kohn. The Risk ofReward, ERIC Digest (1994)




mind, ability to think, understand, learn, choose, and make decisions. The
second oftwo, "self-esteem would include affirming an attitude toward the right
to love and be happy." Self-esteem is not a feel-good trend. It is critical to the
survival of the way we live. It "requires self-responsibility and integrity...the
willingness to move through fear to confront conflicts and discomforting
realities." A healthy self-esteem is the key to a free life.17
Research suggests that differences in area of behavior exist between
individuals with high and low self-esteem. Individuals with low self-esteem are
usually responsive (negatively) to unfavorable opinion.18 High self-esteem, on
the other hand is conducive to a happier and healthier human functioning.
Since the historic doll studies by Clark and Clark in which it was concluded
that Black children tended to prefer White skin color over brown or darker skin
color, there have been many studies designed to uncover Blacks' self hatred
and low self-esteem.19 According to this perspective, Blacks may prefer
aspects of American culture often associated with Whites (e.g., classical
music) rather than Blacks (e.g., rap music) and still maintain a high sense of
individual self-esteem and a positive regard for their ethnic group.20 Because
ego identity development is positively correlated with self-esteem it would
appear that the ability to de-center from one's own ethnic group and to
appraise ethnically stimuli in a more objective fashion is predictive of positive
psychological outcomes.
!7- Ibid.
18- Leslie A. Raymore, "Self-Esteem, Gender, and Social Economic
States: Their Relation to Perception of Constraint on Leisure Among
Adolescence." In Journal ofLeisure research 103 (1994).
19- L. Penn and others. "On the Desirability of Own Group Preference."
Journal ofBlack Psychology. 19 (Aug. 1993) 303-321.
20- Ibid.
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Another self-esteem study that would add relevance is that of Heather
Hoppe of Missouri Western State College.21 Ms. Hoppe's study examined the
effects of self-esteem on educational levels which attempted to determine
whether more education equaled higher self-esteem. It also examined whether
those with higher self-esteem tended to perform better in an educational
setting. While the results showed no huge significant correlation, it did raise
questions about how self-esteem could impact other areas of one's life such as
social class. A research complete on the relationship between
Self-Esteem, Achievement, and Social Class completed by Maruyama, Rubin,
and Kingsbury found social class to be strongly interrelated and to "cause"
both achievement and self-esteem.22
Persistence
According to Lufi and Cohen, persistence is not a current research
endeavor. However, they do note the earlier research focused on Fernald who
viewed it as an important area of life. Litkensan viewed the concept as a part
of the theory of motivation. In addition, Drake and Lieph and MacCaughal,
McKensley, Peak supported the finding of a previous study by Atkinson.
Another researcher like Esejnher, found persistence to be a character trait.23
Persistence seems to find its greatest strength in some groups contends
21Heather M. Hoppe. The Effects ofSelf-Esteem on Education, Missouri
Western State College, 1995.
22.G. Kingsbury,G. Maruyama, & R. A. Rubin. "Self-Esteem and
Educational Achievement: Individual Constructs with a common cause." In
Journal ofPersonality and Social Psychology, 1981.
23- Debbie Lufi and Arie Cohen. "A Scale for Measuring Persistence in
Children," In Journal ofPersonality Assessment (1987). 178-185.
13
Edward A. Wayne and Herbert J. Walberg. They recommend that American
educators give emphasis to the principle of group persistence. Furthermore,
contending with the study, group persistence boosts academic learning.
Other researchers on the topic, such as Robert McCall, Ph.D. of
University of Pittsburgh, holds the opinion of individual persistence as being
something that one has to develop. McCall in his study found that persons who
were underachievers in adolescence were underachievers as adults. He directly
attributes persistence to poor self-esteem, setting unrealistic goals and fear of
both failure and success, stating that underachievers tend to be overly self
critical. He relates persistence as a trait that can be enhanced by the parents
of the adolescent. To support this claim, McCall gives an example of an
underachieving child. The child whose parents are mostly responsive to the
issues of the adolescent is most likely to succeed in developing a sense of
persistence. Conclusively, McCall cautions parents to gently focus on teaching
their children the art of persistence and of loving themselves for who they are
not their potential.24
Adolescents
There have been several studies conducted on adolescence. Though
several of the studies that were read during this adolescence study were from
any number of prospective areas, there was a common factor that dominated
the study. This common factor held the suggestion that the years of
adolescence are most important and most formative as it relates to the
gradual growth into becoming an adult.
24RobertMcCall, Ph D. "Transitions in Mental Development" Journal of
Personality Assessment. (1977)
14
The first adolescence study, performed by CASPAR, a non profit
alcoholism and drug treatment agency, examines adolescence and its effect on
the choice that youth make when participating in drugs and alcohol use. This
study holds its focus on older adolescence. Citing it to be extremely difficult to
intervene due to several situations, one being the stage of development that
the adolescence is in. Another barrier would be finding clinicians that can help
the adolescent to understand the severity of his/her problems to increase
his/her desire for treatment.25
Another study, completed by Chartier and Lassen, identifies depression
during adolescence as a major problem. Using children between the ages of
seven and twelve, the study examines the phenomenon of adolescent
depression in its early phase of adolescence. The results of the study showed
that females had a tendency to divulge information honestly as it relates to
depression and suicide attempt noting suicide is the third most common cause
of death among adolescents. 26
The third study, that this author found to be compelling in an effort to
further prove his theory, was a study completed by Simo Salminen of the
Department of Social Psychology at the University ofHelsinki. Mr. Salminen's
study discusses "Sex roles and Values of School Children using Self-esteem as
a Moderating Factor." In the study, Salminen chose to re-examine a previous
study completed by J. S. Coleman in 1961 that examined interscholastic
athletes high school males. The study contends that when asked how they
25- Ruth B. Davis and Howard Wolfe. "Intervening with High Risk
Youth: A Program Model." In Adolescence, Vol. 29, No. 116, (winter 1994).
26George M. Chartier, and Maureen K. Lassen. "Adolescent Depression:
Children's Depression Inventory Norms, Suicidal Ideation, and (weak) Gender
Effects," In Adolescence, Vol. 29, No. 116, (winter 1994).
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would want to be remembered, a majority of the students responded by
choosing athletic success over scholastic achievement or peer popularity.
Coleman's opinion holds that the American school system responsible for
encouraging this value.27 That study was replicated in 1975 by Eitzen and
found to still hold true some eleven years later.28 However, results from the
study performed by Buchanan, Blankenbaker, and Cotton, found elementary
school boys to prefer good grades to athletic success.29 These boys with
athletic aspiration still preferred popularity amongst peers over scholastic
achievement. Results showed that female athletes were not common during
the time which had no impact on statistical data.30
Salminen's study examined value order in adolescence. His study
contends that sex roles as opposed to gender determined value order. His study
found that masculine subjects tend to have a higher self-esteem than feminine
subjects. Li comparing his study to that of Coleman's, Salminen's results
proved "sex roles significantly influenced the students value order, and
androgynous subjects wanted to be remembered as the most popular, being a
brilliant student less important. Feminine and undifferentiated subjects
preferred to be remembered as a brilliant student." Masculine subjects
preferred and valued athletes more than any other group. 31
The study also examined self-esteem as a moderating variable between
28. D.S. Eitzen. "Athletics in the status system of male adolescence". In
Adolescence, Vol.10, 268-276, no 116, (1975).
29.H.T. Buchanan and others. "Academic and atletic ability as
popularity factors in elementary school." In Research Quarterly,47,
320-325(1976).
30.Simo Salminen. "Sex Roles and Values of School Children Using
Self-Esteem as a Moderating Factor," In Adolescence, Vol.29, no 116, (1994)
31-Ibid.
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sex roles and values. This study proves that self-esteem is more proportional
among masculine subjects due to the constraints placed on gender roles by
society as proven in the study completed by John F. Peters on "Gender Role
Expectations." 32
African-American Male Adolescents
Literature relating to African-American males in adolescent years is not
fully explored. One study, completed by Bernadette Jeffrey Fletcher, Ph.D.
answers the question of "Same-Race Practice: Do we expect too much or too
little?" As a social worker, Fletcher examines whether or not Black male social
workers tend to expect higher intention outcomes from youth of the same
ethnic background. She also discusses the fact that African-American social
workers, regardless of race, identify Caucasian youths as needing intervention
more so than African-American youths. In this dissertation, Dr. Fletcher
examines adolescence as an African-American and furthermore relates it to
expectations of same race social workers. 33
Psychology also plays a significant part when discussing studies on
African-American youth. In the study on Psychology's role in the Public
Health Response to Assaultive Violence Among Young African-American Men,
it examines the likelihood of the target adolescent group being injured or dying
as a result of violence. The study, completed by Rodney W. Hammond and
Betty Yung of Wright State University, discusses issues that include
assaultive victimization rates for African-American and other ethnic minority
32- John F. Peters. "Gender Socialization of Adolescents in the home:
Research and discussion". In Adolescence, Vol.29, No. 116 (1994)
33Bernadette Jeffrey Fletcher. "Same-Race Practice: Do We Expect
Too Much or Too Little," In Children Welfare, Vol. LXXVI, No. 1 (1997).
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within the environment have been implicated as potential contributors to
assaultive violence among African-American Youth. 34
African-American Female Adolescence
African-American female adolescents do not warrant as much attention
from scholars as do their counterpart, African-American males. There have
been studies that address the issue of the African-American female adolescent
as she relates to a specific issue. In one study that examines the female bond
to her parent during adolescence, it is suggested that there are five themes
that are critical in the development. Those five themes are nurturance,
protection, availability, dependability, and empathic understanding. Two
variables were measured during this study. The first was self-rated depression.
The second was self-esteem. It was important to determine whether or not one
affected the other. The results showed that depression and self-esteem did
affect the attachment that female adolescents would form with their parents
during that stage of life.
Major Theoretical Overview
There are several theoretical prospectives that one could apply to this
social phenomenon. However, for the purpose of this study, I have chosen the
effective theory of Erik H. Erikson. Erik Erikson's theory of development is
most effective as it relates to the development of ones self-esteem or
34Rodney W. Hammond and Betty Yung. "Psychology's Role in the
Public Health Response to Assaultive Violence Among Young African-
American Men." In American Psychologist Vol.48 No 2. (February 1993).
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self concept.35 With the influence of Sigmund Freud's psychosexual
development and psychoanalytic theory, Erikson redefined this theory as an
absolute, but concluded his theory in eight stages of developmental experienced
in a child's life.
The first stage, "Acquiring a sense of basic trust while overcoming a
sense of basic mistrust," discusses Erikson's view of the fact that even
immediately after birth, due to our societal values, we are nurtured and
protected. This action teaches us the behavior of trust that is usually
developed through a mixture of trust and mistrust during infancy.
According to Erikson, the newborn defines trust as a feeling of comfort
or minimum amount of discomfort which will allow the baby to feel comfortable
in experiencing new things, thus allowing the individual to grow psychologically.
He uses an example of the infants' trust to allow the parent to feed them new
tastes even if it is unfamiliar. He contributes this type of trust to the fact that
the infant, may mistrust the new food, but trust the environment (mom) and
therefore is willing to take the chance. Erikson goes on to further define trust
and experiences such as body experiences (early life experience), early social
outreach, play, roots for identification as aspects that help to nurture the
development of "trust" in childhood.
The second phase cited by Erikson is the Phase ofAcquiring a Sense of
Autonomy while Combating a Sense of Doubt and Shame-A Realization of Will.
Erikson defines this stage as one in which the child, during infancy discovers
that he/she can determine his/her own behavior, creating a sense of autonomy.
However, due to the trust developed from being dependent, the child now feels a
sense of shame in its new found freedom. The second phase is also affected by
35Henry W. Maier. * The affective Theory of Erik H. Erikson." In Three
Dimensions ofChild Development. 3rd Ed. 165-280 (1978).
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other aspects such as body control/self-control.36
Erikson cites this as the stage when a child, with his new found freedom
expresses a need to go out and explore the world on his own. Using his newly
refined muscle control, the child now feels really in control of certain "more
important" areas of Hie body. This also seems to be the period in which child's
high energy level takes its toll on the caretaker which coincides with the
further ego growth ofthe child. Play is a very important aspect of this stage as
well. It assists the child in establishing his own boundaries, as well as a
freedom of self-expression. 37
Erikson also cites relationships and identification formation as two other
very important aspects ofthe second phase. This is important in both allowing
the child to form mutual alliances of trust and autonomy as well as in the area
of identification formulation. It also helps to assist the child in further defining
boundaries and how they relate to the interactions between themselves and
different family members (e.g. father, mother, sister, brother).38
The third phase of Erikson's eight, "Acquiring a Sense of Initiative and
Overcoming a Sense of Guilt- A Realization of Purpose," discusses the time in
life when a child assumes responsibility for his own actions as it relates to
society. However, for the child, it poses an entirely new set of questions that
relate to his sole person. During this phase, the child in an effort to further
define the person that he/she is to become "will-consciously and unconsciously
36Henry W. Maier.« The Affective Theory of Erik H. Erikson." In Three




test his/her power, skills, and potential capacities. He/she initiates behavior
and the implications beyond himself/herself. He/she intrudes into others
spheres and gets others' involved with his/her behavior. Erikson stresses that
the psychological mastery of the ambulatory field, also further defined in this
stage, is encouraging and reflect a child's maturational accomplishments.
He/she has mastered the skills of reaching, taking, and holding and now is
combining these capabilities with walking, running, skipping, etc...." Identity,
formation, and human modalities as they relate to the respective gender and
relationship formation are all also very instrumental aspects of the third stage
of development. 39
The fourth stage, Acquiring a Sense ofIndustry and Fending Off a Sense
of Inferiority- (A Realization of Competence) is when the child directs the focus
or attention to working with children of his/her own peer group on problems
that they share. Usually occurring between the ages of seven to eleven, this is
when the child begins to master the "learn by doing" technique using
rudimentary skills synonymous to his/her respective culture. Thirsty for
knowledge, the children seem to understand this stage as an opportunity to
learn about things that will increase their competency, thus broadening their
horizon. Erikson cites that physical maturation tends to slow down during this
stage to allow for mental maturation and "consolidation of what has already
been acquired."40 Erikson goes on to equate this stage to the Freudian theory
of latency. Rephrasing the Freudian theory of latency to include the fact that
the child, in addition to the strings toward intimate involvement with
theopposite sex, also works hard on his/her physical and perceptive skills as
39-Ibid.
40E. H. Erikson. "Identity and the Life Cycle: Selected Papers"
Psychological Issues.Vol. 1, No 1, New York, International Press (1959).
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they relate to acceptance from his/her peer group, whether it be the opposite
sex or not. The aspects of Play and Identification Formation are again
referenced in this stage and they are both further refined in an effort to foster
individualism. What is note worthy in Identification Formation is the fact that
society values begin to change and the strain of responsibility is shifted from
the dependent parent and placed on the shoulder ofthe child's social institution.
The fifth stage of Erikson's eight, Acquiring a Sense of Identity while
Overcoming a Sense of Identity Diffusion (A Realization of Fidelity), includes
discussion on becoming one with oneself. This would include, for the adolescent,
a sense of identity carrying with it a sense ofmastery of childhood issues. It is
in this stage that identity as well as aspirations of the youth becomes
important. "Just as the quality of trust qualifies how infants branch out into
new childhood experiences, so an individual's identity formation is instrumental
in creating the quality of the decisions and commitments the individual will
make as an adult." 41
Erikson states that a child becoming certain in his/her place assures
that the child of immediate confidence advance beyond the previous level of
development. This stage of development is also the stage in which identity
confusion or identity crisis can manifest itself. However, Erikson is sure to cite
this as not being a form of a pathological condition, but simply one of many
changes whether physiological or anatomical. He foresees this problem to
pass with assurance. Once the youth views his/her peers' experiences of the
same kind, acceptance is still granted. Acquisition of social status, role
selection/difference, speech, and relationship selection as it relates to
adultsthat they can "relate" to, and societal and cultural changes are the titles




Self-Concept is the image or symbol which the individual has formed as a
result of his or her personal experiences. It is the recognition of one's
characteristics.
Self-Control is the act of suppressing emotions that one may want to express
usually during emotional events in life. It also includes the act ofconforming to
agree with society values or the norms that are acceptable in one's own
culture.
Self-Esteem is the summary of ideas, feelings, and perceptions that one has of
themselves. It is the individuals satisfaction with himself or herself. This term
will be measured in the study.
Persistence is the act or behavior of pursuing a goal or activity regardless of
obstacles. It can be defined as stubbornness or resilience to a certain
situation.
Hypothesis
There is a significant statistical relationship between self-esteem and
persistence in African-American adolescents.
There is a significant statistical relationship between male and female
self-esteem.





This study was completed using an exploratory descriptive design. The
purpose of the study was to investigate and examine the relationship between
persistence and self-esteem on African-American males and females during
their adolescent years. The descriptive design was employed in providing
relevant information about the interrelationship between the two previously
identified variables (e.g., self-esteem, persistence) and to attempt to establish
correlation.
Sampling/Setting
A non-probability convenience sampling procedure was utilized.
Subjects consisted of 30 members of the Greater Piney Grove Baptist Church,
located in Atlanta, Georgia. The population was composed of
African-American youth, 15 females and 15 males respectively. Recruitment
of the subjects occurred via request submitted to Pastor of church, Reverend
William E. Flippin, Ph.D. The consent ofthe parents of all minor subjects was
also received prior to subjects participation. Each subject participated
voluntarily, with expressed knowledge ofthe content ofthe study. All subjects
were single, ranging in age from 13 to 19 years old. Each subject was asked to
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respond to a structured questionnaire to determine his/her level of self-esteem
and persistence.
Data Collection Procedure and Instrumentation
Each study participant was requested to complete an index of self-esteem
and index of persistence. This self-report questionnaire was separated into two
sections. The self-esteem instrument consisted of 20 items. The persistence
instrument of the questionnaire consisted of 40 items with a combined total of
60 items in which the respondent was asked to respond. The instrument
included demographic data about the subjects that would prove of importance
in determining and assuring the eligibility of each subject to participate in the
study. The demographics section included information on age, educational
level, religion preference, household, etc.. The instrument then proceeded to
identify specific questions relating to self-esteem and persistence.
Respondents were asked to indicate their responses on parts II and III
of the questionnaire by circling the number representing their chosen response
to the appropriate question: 1-completely false, 2-mostly false, 3-partly true &
partly false, 4-mostly true, 5-completely true. These responses were given for
both sections ofthe questionnaire (self-esteem and persistence), with numbers
1 and 5 being the questionnaire response anchors respectively.
Prior to administering the questionnaire, the researcher informed the
subjects of the content of the questionnaire and the purpose of the research.
AD respondents were thanked for their participation in the questionnaire prior
to issuance of the instrument. Each subject was also clearly informed of
his/her option to freely withdraw their consent at any time during the
questionnaire. They were all informed that any and all information obtained
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during this study would be anonymous and strictly confidential. The
participants were also instructed to not include their name or any
distinguishing remarks on the questionnaire as to ensure their anonymity.
The researcher read each question to the participants and gave them
time to record their response. In the event that it became necessary to
elaborate on any particular question, the researcher responded accordingly.
The administering ofthe questionnaire took approximately twenty minutes to
complete.
The instrument used in this study was a standardized close-ended
questionnaire. The self-esteem portion of the questionnaire consisted of a 20
question instrument designed to measure the level of self-esteem by using 30
as the cutting edge mark dictating the higher the score, the lower the
self-esteem. Thus, any score above 30 would indicate low self-esteem. The
persistence scale (PS) section of the questionnaire consisted of the Lufi And
Cohen instrument that measures persistence in children. The instrument is a
40 item instrument designed to measure persistence in children or the ability
to continue to work at a difficult or even insoluble task, especially over the long
run. Persistence may be a personality trait that is especially important in the
developmental stages of young people where success hinges on continuing to
study or train for many years. This scale is seen as useful for research and
possibly even for monitoring clinical efforts to improve children's persistence.
The PS has fair internal consistency, with an alpha of .66, and very good
stability, with a six month re-test correlation of .77. The PS also has a good
known-groups validity, significantly distinguishing between gymnasts who
stayed active in a gymnastics program and those who dropped out. The PS
also has good concurrent validity, correlating significantly with the Locus of
26
Control Scales, the Revised Children's Manifest Anxiety Scale, and the extra-
punitive and impunitive subscales of the Rosenzweig Picture Frustration
Study.i
Data ofAnalysis
The descriptive statistics in this study consisted of percentages,
frequency distributions, Chi Square, and t-Test analysis. The data obtained in
this study was coded into the Clark Atlanta University SPSS computer
program, Statistical Package for the Social Sciences.^
*• D. Lufi, and A. Cohen, "A scale for measuring persistence in children."
In Journal of Personality Assessment, 51, (1987) 178-185.
2- N.H. Nie, and others. Statistical Package for the Social Sciences. 2nd
Ed., (New York: McGraw-Hill, 1985.)
CHAPTER FOUR
PRESENTATION OF RESULTS
Information in this section will consist of the following sections:
frequency and percent distribution of demographic data, chi-square and t-Test
analysis of hypothesis under study, frequency and percent distribution of
participant's total Self-Esteem, and Persistence scores, and finally, select
responses from instrument utilized.
Demographic data
Demographics consist of participant's age, gender, grade level, his/her





























The above table shows that three(10%) of participants were found to be
13 years of age, four(13.3%) reported to be 14 years of age. Six (20%) of
respondents were found to be in ages 15,16, and 17 respectively.
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Three(10.0%) respondents were found to be age 18, and two(6.7%) respondents























































































































The above table provides a profile of overall Self-Esteem scores. As
previously stated, the cutting edge score for self-esteem is 30, meaning scores
of 30 and above are considered low self-esteem. Thus 14 participants(46%)

























































































The above table provides a profile of overall Persistence scores. The
cutting edge score for persistence is 56, meaning scores of 56 and above are
considered low persistence. Thus 7 participants(23.2%) were found to have low
persistence.
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ANALYSIS OF HYPOTHESIS UNDER STUDY
Null Hypothesis:
There is no significant statistical relationship between self-esteem and
persistence in African-American Adolescence




SelfEsteem 282.625 280 .445
The above table shows no statistical significant relationship was found
to exist between persistence and level of self-esteem. Value=282.625, df=280,
not significant=.445. The null hypothesis is rejected.
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There is no statistically significant difference between males and
females with reference to self-esteem and persistence
Self Esteem
(Analysis of T-test between African-American males and females with
reference to level of self-esteem)
Table 5-T-Test Results
Self-Esteem (N=30)
Gender(self-esteem) Mean SD DP P T-Test
Male 29.7333 12.4869 280 .445 282.625
Female 28.2000 10.3316
The above table shows no statistical significant relationship was found
to exist between persistence and level of self-esteem in reference to gender.
Value=282.625, df=280, not significant=.445. The null hypothesis is rejected.
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Persistence
(Analysis of T-test between African-American males and females with
reference to level of persistence)





The above table shows no statistical significant relationship was found
to exist between persistence and level of self-esteem in reference to gender.






































The above tables indicates the responses to the statement-"I don't
always tell the truth". It is clearly indicating that 12 (40%) of the respondents
answered "Part False/Part True"; 7 (23.3%) answered "Mostly True"; 4
(13.3%) responded "Completely False"; 4(13.3%) responded "Mostly False"; 3


























The above tables indicates the responses to the statement-"I am a
moral failure". It is clearly indicating that 1 (3.3%) of the respondents
answered "Part False/Part True"; 3 (10.0%) answered "Mostly True"; 21
(70.0%) responded "Completely False"; 3 (10.0%) responded "Mostly False"; 2























The above table indicates the responses to the statement-"I have a lot
of self-control". It is clearly indicating that 3 (10%) of the respondents
answered "Part False/Part True"; 13 (43.3%) answered "Mostly True"; 2
(6.7%) responded "Completely False"; 12 (40%) responded "Completely True".
CHAPTER FIVE
SUMMARY AND CONCLUSION
The findings of this study have proven to be insightful. It has examined
the phenomenon of self-esteem and persistence, and the impact that it has on
the lives of our African-American adolescent population.
Demographics
All participants in this study were between 13-19 years of age. The
population was divided evenly according to gender. All participants were
Baptist as indicated. All respondents were single and a large percentage
resided with parents.
Self-Esteem
The first portion of the measurement instrument asked the participants
to answer questions that would determine their level of self-esteem by asking
their views on themselves.
Overall, the respondents reported a level of average self-esteem.
However, the female total self-esteem score was slightly higher (1%) than the
males. This finding however, was not statistically significant.
Females did tend to show higher self-esteem, which further alludes to the
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plight ofthe Black male youth. They are faced daily with being considered an
endangered species.
Persistence
The second portion of the instrument was designed to measure the level
of persistence ofthe students. This instrument completed that by asking the
respondents a series of questions related to how they might react to certain
situations. The situations chosen would be those that youths tend to face at
their level ofdevelopment and functioning.
Overall, the respondents reported average, to low level of persistence.
Again, the female population scored slightly higher than the African-American
males, thus indicating and reiterating the plight of the Black male youth and
how he reacts to the system.
Limitations of the study
One limitation to this study was the fact that all participants were
primarily from a similar environment. I feel that a more diverse population,
including participants from juvenile custody facilities would have provided
results that would further enhance my statement of the problem. To include
this population could begin to prove that economic boundaries indeed play a
role in the self-esteem and persistence in African-American adolescents.
Suggested Research Directions
A possibly strong area for further studying the correlation between
self-esteem and persistence in African-American Adolescence would be to
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implement social class level into the instrument, determining what effect that
it may have. This will show whether or not adolescents living in an
economically depressed area have a statistically significantly different level of
self-esteem and persistence. Thus the result may shed light on the individual
problem that each population faces.
An additional suggestion for future research would be to expound on the
gender factor of this research. This study could prove to be very informative in
determining if societal factors indeed play a role in determining the self-esteem
level of the Black male. If it is proven to be accurate, then further planning,
studies, and hopefully interventions could be designed to address the issue.
CHAPTER SIX
IMPLICATIONS FOR SOCIAL WORK
The growing concern and interest in the phenomenon of self-esteem and
persistence and what roles they play in lives is becoming astounding.
However, the concern as it relates to the field of social work seems to be
faltering. As we continue our goal of an equitable and healthy social system,
we, as social workers must begin to take into account things that may not
seem to fit into the "traditional" realm of what we have for so long defined as
"social work." There is a growing need for our intervention as clinicians to
evaluate this idea and to implement some intervention that would identify and
address its concerns. Though this study shows no significant correlation, it
does prove that the phenomenon is worth further study.
Historically, the field of social work has been reactive due primarily to
the overwhelming caseloads that we are bound to handle. This is the time for
us to change, as the twenty-first century approaches and the profession of
social work changes from what we have grown to know and accept. It is time
for us to change our views and to stop acting out in a reactive mode because
society has put us in this place but to act proactively. This phenomenon can
change how we educate, socialize, raise, and culture our youth. If self-esteem
is as important as it is considered to be, then why not take note and begin to
examine all ofthe materials available. Studies should be conduted to examine
this issue that would refute or accept what is being considered.
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Furthermore, as it relates to African-American youths, if there is something
out there that can help us to better define our self- esteem and persistence in
adolescence then we are obligated as agents of a just society to entertain the
notion. We cannot think ofBlack children and Black families without thinking
about Black communities. We cannot think about Black children, Black
families, and Black communities without, at the same time, realizing that this
entire configuration of Blackness is surrounded by a White racist society.1 In
considering these factors, we must examine ways to increase the self esteem of
our youth. If persistence is a variable that does that, then how do we, as
African-American social workers incorporate this into our skills.
Social workers, despite our efforts and due to societal constraints, have
long been proponents of change as we are agents of change in our society.
However, with that in mind it is ofmajor importance that the practicing social
worker have sufficient knowledge about theories and about human behavior in
the social environment. From the ecological systems perspective, it is clear
that the satisfaction of human needs and mastery of developmental tasks
require the availability of adequate resources in the environment and positive
transactions between persons and their environments(e.g., effective learning
by a student requires adequate school, competent teaches, parental support,
adequate perception and intellectual ability, motivation to learn, and positive
relationships between teachers and students).2 Persistence in its own right has
a very valid argument. However, it is very important that we as social
!• Edward J. Barnes, "Counseling the Black student: The need for a new
view." In Black Psychology, ed. Reginald L. Jones, second edition, (Harper &
Rowe, New York 1980).
2- Dean H. Hepworth and Jo Ann Larsen, Direct Social Work Practice:
Theory and Skills, 4th ed., (Cal.: Brooks/Cole, 1993) 17.
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workers, when put in the role to act as an agent of socialization in the
educational system, incorporate persistence as being very valid. An underlying
assumption for many in American higher education is that there is a
relationship between student and faculty that extends beyond formal
infraction. Educationally, the notion seems sound. The value of college
transcends the transmission of factual material in the classroom. Knowledge
is not the exclusive end of education, but a part of the process in which
students learn more about society and self.3
Social workers are agents for change. Let's begin to go into the new
millennium with new ideas and with an open mind. As the new social worker
approaches, it will be ofmuch importance to assure that we are (while offering
new ways to do new things) continuing to operate within the confines ofhelping
society to become more healthy. The status of our youth is indeed a huge
social problem that warrants our immediate attention. However, for so long,
because we see it so often, we have now become desensitized to the horror that
plagues our community. One way would be to examine how our children could
heal themselves by way of improving their self-esteem. This could be the
beginning to an effect on several social ills. There should be programs
implemented throughout the school system that allows for proper service to
our youth. There should be a community partnership established to assist in
the continuing of the efforts by the educational system once the child leaves
school. I believe that churches, community groups, panels, neighborhood
planning units, coalitions, non-profit organizations, and all other agencies
and/or operations should embrace this effort. For nothing is more precious
than our finest resource here on earth, our children.
3- Mark A. Lamport,BStudent-Faculty Informal Interaction And the
Effect On College Student Outcomes: A Review Of The Literature" In





Self Esteem and Persistence Scales
Special Note:
1) This questionnaire will take approximately 20 minutes to complete.
2) Your responses will be kept anonymous. Please do not put your name or
any identifying marks on the questionnaire. Results of this study will be
presented in a manner that safeguards the identity of the individual
respondents.
3) This is not a test so there are no right or wrong answers
DEMOGRAPHICS
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Directions: Please respond to the questions below as truthfully as you can by
checking the appropriate answers.
1) How old are you?_
2) What is your sex/gender?
a) Male
b) Female
3) What grade are you in?_
4) Please state your religion?
a) Baptist c) Catholic e) Islamic,
b) Methodist_ d) Pentecostal. f) Other.
5) What is your race/Ethnicity?
African-American__ Hispanic Caucasian
Other (specify)





c) Mother's Boyfriend/Significant Other,
d) Father's Girlfriend/Significant Other_
e) Sister(s)
f) Brothers)
g) Other (Please indicate relationship).
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Self-Esteem Scale
Directions: Please respond to the questions below as truthfully as you can by
circling the appropriate answers.
Completely Mostly Partly false Mostly Completely
false false & partly true true true
1 2 3 4 5
7) I am a decent sort of person 12 3 4 5
8) I am a bad person 12 3 4 5
9) I am popular with boys/girls 12 3 4 5
10) I do not always tell the truth 12 3 4 5
11) I am a moral failure 12 3 4 5
12) I have a lot of self control 12 3 4 5
13) I am an important person to
my friends and family 12 3 4 5
14) I am not loved by my family 12 3 4 5
15) I am satisfied to be just what
lam 12 3 4 5
16) I am satisfied with my family 12 3 4 5
17) I am no good at all from
a social standpoint 12 3 4 5
18) I wish I could be more trustworthy 12 3 4 5
19) I shouldn't tell so many lies 12 3 4 5
20) I am too sensitive to things my
family says 12 3 4 5
21) I should love my family more 12 3 4 5
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22) I try to change when I know I'm
doing things that are wrong 12 3 4 5
23) I try to play fair with my friends
and family 12 3 4 5
24) I do what is right most of the time 12 3 4 5
25) I solve my problems quite easily 12 3 4 5
26) I quarrel with my family 12 3 4 5
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Persistence Scales
Directions: The statements below are to help you describe yourself as you see
yourself. Please respond to them as ifyou were describing yourself to yourself.
Please answer every question. Read each statement carefully, then select one
ofthe five responses listed below. Please circle your response.
Completely Mostly Partly false Mostly Completely
false false & partly true true true
12 3 4 5
27) I often do not complete many activities
Ibegin 12 3 4 5
28) I usually persist in what I am doing 12 3 4 5
29) When I read a book, I do not like to
take breaks until I finish it 12 3 4 5
30) Even if I fail to solve a problem, I try
again and again and hope that I will
find the solution 12 3 4 5
31) When I read a newspaper, I read all the
articles on the front page 12 3 4 5
32) While I am doing my homework, I take breaks 12 3 4 5
33) When I read a book, I do not skip any pages 12 3 4 5
34) I need lots of encouragement in order to complete
many things 12 3 4 5
35) I do not keep on working after the time given
for the work is over 12 3 4 5
36) I often stay up all night to study 12 3 4 5
37) If I have decided not to eat chocolate, I will not
eat it even if someone offers me some 12 3 4 5
38) If I have started a game of chess and it seems
like it is going to take a long time, I prefer to stop
playing 12 3 4 5
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39) When I am at a party, I will stay even if it is
boring 12 3 4 5
40) When I do not understand something, I will
ask my teacher again and again until I understand 12 3 4 5
41) When I fail in something, I am willing to try again
and again forever 12 3 4 5
42) IfI go fishing, I will continue fishing even ifI don't
succeed in the first hour 12 3 4 5
43) When I go to a movie and find it boring, I don't
stay to the end 12 3 4 5
44) I help other children when I can 12 3 4 5
45) I won't try to solve a problem again and again if
I don't find a solution in the first time I try it 12 3 4 5
46) I always tell the truth 12 3 4 5
47) When I take part in an argument, I don't stop until
everything is clear 12 3 4 5
48) When I do not understand something, I usually
ask for an explanation 12 3 4 5
49) Only the knowledge that I will succeed on a test
makes me study 12 3 4 5
50) I do not stop my work even if it is very difficult 12 3 4 5
51) I likeall the people I know 12 3 4 5
52) I will stop my work on time even if I do not
finish it 12 3 4 5
53) I will continue my hobby even though I haven't
had much success at it 12 3 4 5
54) When I am in the classroom, I try to answer all the
questions asked in class 12 3 4 5
55) I will not go to school when I feel bad 12 3 4 5
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56) When I have difficulties doing something, I prefer
getting help from an adult rather than doing it
by myself 12 3 4 5
57) When I watch television, I like to see the
programs from the beginning to the end 12 3 4 5
58) I study at home only when I have to be prepared
for class the next day 12 3 4 5
59) When I clean my room, I prefer not to
do it all at once 12 3 4 5
60) When I check my bicycle, I do it very carefully 12 3 4 5
61) If I was kicked out ofwork for no reason, I would
not leave until I got a proper explanation 12 3 4 5
62) When I gojogging (running), I like to take breaks 12 3 4 5
63) If I try to solve a mathematical problem, I will not
stop until I find a solution or a different
approach 12 3 4 5
64) Usually I do not watch television programs
to the end 12 3 4 5
65) I do not persist in most ofthe things I do 12 3 4 5































































































































Whom do you live with?













































































































































































































































































































































































































































































































































































































































































































































Even if I fail to solve a problem, I try again and again






























































































































































































































If I have decided not to eat chocolate,

































If I have started a game ofchess and






























































When I do not understand something,































































































































































I won't try to solve a problem again and again

































































When I take part in an argument,
I don't stop until everything is clear
Frequency Percent












When I do not understand something,
I usually ask for an explanation
Frequency Percent



























I will succeed on a test makes me study
Frequency Percent






















































































































I will continue my hobby even though






























When I am in the classroom,




























































When I have difficulties doing something,


































































study at home only when
















































































































ofwork for no reason,













































If I try to solve a mathematical problem,


























































































































William Flippin, Ph.D., Senior Pastor
Greater Piney Grove Baptist Church
1897 Glenwood Ave., S/E
Atlanta, Georgia 30315
Reverend Flippin,
I am writing this letter to seek permission to use members ofyour youth
congregation, between the ages of 13-19 for a study entitled, "An Exploratory
Descriptive Study of the Relationship Between Self-Esteem and Persistence
Among African-American Adolescents". This study is being completed in






Parents ofYouth Congregation at
Greater Piney Grove Baptist Church
1897 Glenwood Ave., S/E
Atlanta, Georgia 30315
Dear Parent,
I am writing this letter to seek permission for your child to participate in
a study entitled, "An Exploratory Descriptive Study of the Relationship
Between Self-Esteem and Persistence Among African-American Adolescents".
This study is being completed in partial fulfillment ofthe requirement for the
degree ofMaster of Social Work at Clark Atlanta University. The responses to
the study will be completely anonymous, and all results will be confidential. If
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